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ABSTRACT
During the Covid-19 pandemic, many teachers and students were doing
the teaching and learning process from home. They experienced many
problems during the remote instruction. Therefore, the objectives of this
research were to investigate the teachers' perceptions and obstacles in the
process of teaching and learning English by using online learning during
the Covid-19 pandemic. The method used in this research was mixed
method, combining quantitative and qualitative methods. The
instruments used were a set of questionnaire and interview. The data
collected from the questionnaire was analyzed using descriptive statistic.
In addition, the interview result was analyzed qualitatively to describe
the obstacles. The result in the questionnaire indicated that most of the
teachers were against the implementation of online learning, i.e. 55.45%
and 44.54% teachers were in favor of this method of instruction. The
problems can be categorized into technical and situational problems.
These problems can be resolved depending on teachers' teaching
experience, condition, and situation. Teachers can give the learning
module to the students, and the teachers must be creative in delivering
the teaching material. In addition, parents' support is very crucial for
maintaining students’ motivation, enthusiasm, and expression during
online learning.
Keywords: Covid-19, ELT, obstacles, online learning, teachers’
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INTRODUCTION
Because teaching is such a personal activity, it's not unexpected
that various teachers have quite diverse perspectives and assumptions
about what makes good instruction. Besides, there are no two people who
do it in the same way. Teaching effectiveness is often dependent on the
personality and individual talents of the instructor (Estes, Welch, &
Ressler, 2005). They have their ideas in delivering the teaching and
learning process. The relevance of language acquisition for
employability, education, skill development, travel, enjoyment, cultural
understanding, and communication has been acknowledged by the
majority of English instructors (Guilherme, 2007). They need to play a
role in the context of the educations curriculum. According to Guilherme
(2007), knowing how teachers learn in the curriculum context represents
an opportunity to simultaneously evaluate teacher learning, classroom
practice, and student learning.
Nonetheless, English language teachers are expected to come into
the classroom and educate students face-to-face based on their opinions
of their pupils, school administration, curriculum, and society in the
process of English language teaching (Fishman et al., 2013). When a
teacher comes to the school and teaches their students face-to-face, they
can teach the materials to the students in their way. Teachers show how
materials are interpreted and presented to students, and professional
development is a key to helping teachers build the capacity to use the
curriculum well (Fishman et al., 2013).
During the Covid-19 pandemic, it is crucial to keep social
distancing from others and stay at home to minimize the spread of the
virus (World Health Organization, 2019). Due to the rising number of
persons infected with Covid-19 in Indonesia, "large-scale social
restrictions" were introduced in March 2020. Other laws followed, such
as people working from home, praying from home, and students from
early childhood education through higher education attending school
from home (Regulation of Indonesian Government No. 21 of 2020,
2020). The global spread of the Covid-19 pandemic has had a dramatic
impact on practically every facet of life, including schooling, and
Indonesia has been no exception. In terms of the teaching and learning
process, kids of all ages are unable to attend school and must rely on
teachers to assist them in studying at home. For months, this situation
persisted. Fortunately, online education provides a solution;
nevertheless, the instructional strategies used are not identical to those
used in face-to-face classrooms or via online teaching and learning.
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Feldman and Zucker (2002) defined online teaching and learning
as the government's new guidance on the internet. They state that the
online instructions include interactions in real-time (synchronous) and
anytime, anywhere (asynchronous). They think there are two parallel
processes in an online world too. First, students become more active and
reflective learners. Second, students and teachers engage in learning
through technology and become more familiar with the technology.
Teachers should provide a practical online learning experience and
curriculum relating to their subject matter.
Stakeholders experienced several challenges during the
introduction of the School from Home (SFH) program (March to early
September 2020), particularly schools that were suddenly required to
implement SFH. The usage of SFH has brought obstacles in developing
online learning systems, particularly in terms of facility utilization and
infrastructure availability, which has been limited thus far. Furthermore,
the shift from conventional face-to-face educational techniques to more
indirect approaches such as using online platforms/media has led schools
to participate in a learning flow with complexity and constraints. The
study objectives were to investigate the English teachers' perceptions
toward the use of online learning platform and to find out the obstacles
faced by English teachers and the solutions in teaching and learning
English via online learning during Covid-19 of English teachers at senior
high school in Banda Aceh and Aceh Besar. They have given English
material via online learning that consists of 20 teachers.
Every instructor has a unique perspective on how to utilize online
learning. Perception is how you feel about something you've done, and
it may be represented via your attitude. The perspectives of teachers are
an important part of describing the learning environment (Lee & Tsai,
2005). It indicates that a teacher's perspective can have an impact on a
student's conduct. To achieve successful learning, teachers' perspectives
will be included in the learning evaluation. Previous studies by Erdemir
and Ekşi-Yangın (2019) and Al-Munawwarah (2014) show that
educational technology plays an essential role in language learning.
Hence, enhancing digital literacy among students and teachers has
recently become one of the key requirements of teacher education
programs. Besides, research by Windiarti et al. (2019) also describes the
obstacles that teachers faced in the implementation of e-learning in the
learning process and the teachers' recommendations to solve the
problems. This research showed that the teachers were not adequately
familiar with e-learning, so they still experienced many obstacles in the
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teaching and learning process by using e-learning. There are several
obstacles frequently faced by the teachers, including obstacles in
teaching by using e-learning as devices, teachers' knowledge, time
management, and student's motivation. The teachers also suggested
solving the problems by providing training for the teachers and repairing
the institution's facilities.
LITERATURE REVIEW
Teachers’ Perceptions
Perception is the method that selects, receives, organizes, and
interprets information from the external environment to make it
meaningful to people. In addition, Darmuh and Akib (2017) define that
perception as the process that people take to govern and interpret sensory
perception to give significance to their environment. According to
Diniah (2013), perception is the process when we become conscious of
several stimuli affecting our senses. Similarly, Sobur (2009) indicates
that perception is part of the overall mechanism that generates the
reaction after human beings are applied to the stimulus. From the
descriptions, it can be inferred that perception is an ability to respond to
the general stimulation process, and after seeing and recognizing
something, we become conscious of something.
In addition, Rakhmat (2009) states that some factors that influence
perception are functional/personal, systemic, and cultural factors. First,
the needs, experience, inspiration, hope, focus, emotion, and situation
consist of functional/personal factors. Second, structural variables
consist of stimulus intensity, stimulus quantity, and stimulus
contradiction. Cultural factors are a factor in the life of a person. The
experience of the teachers may be one of the teachers' tests for the
student. The instructor will understand what learners need to learn
through perception. The study about perception, beneficial and allow
teachers to teach more effectively.
Online Learning
We were in the age of advanced information technology at this
period. Through the Internet network of computer media,
communication technology has evolved. The internet is a network of
knowledge linked to the device over the phone. The internet is also
known as cyberspace, data superhighway, online messaging, digital
library, and the digital revolution. Teeler and Gray (2000), the internet is
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an information network linked to a device connected to a telephone
network. Learning in the learning strategy mode is based on the use of
the internet, also referred to as online learning.
In distance education, online learning has its origins. Online
learning is a common term used on this continuum to describe anything
that integrates digital technologies into the learning process (Feldman &
Zucker, 2002). It is possible to define online learning as a form of
distance learning mediated by technical instruments (technological tools)
where learners are geographically isolated from the teacher and the main
institution. Online learning is designed to facilitate the distance learning
systems of the learning process. It is one of the learning aids bundled in
an interactive online learning application that enables teachers and
students to connect in an asynchronous framework. Online learning in a
distance learning environment provides students with learning support
resources and enables additional services to help them understand and
analyze the subject matter of teaching materials being studied.
Teachers’ Perceptions toward the Use of Online Learning in
Teaching and Learning Process
The implementation of online learning in the teaching and learning
process has been increasingly growing in English language teaching,
especially in the context of EFL and ESL (Suherdi, 2012). According to
Atkins and Vasu (2000), teachers' perceptions have a critical impact on
the use of online learning in English language instruction (ELT).
According to Kizil in Diniah (2013), teachers' expectations about the
benefits of using online learning for language teaching affect the
decisions of teachers about the use of online learning. Similarly, Atkins
and Vasu (2000) note that the attitudes and expectations of teachers are
correlated with important factors affecting the effective introduction of
online learning into English language teaching. Some teachers may be
happy and optimistic about employing online learning in ELT in this
regard, and others may be hesitant, and some may even refuse to learn it
(Suherdi, 2012). However, as quoted in Dashtestani (2012) asserts, there
is a difference between the perceptions and values of teachers and their
actual application of technology in their classes. In other words, it is
believed that a positive attitude towards online learning does not mean
that teachers in the classroom will use online learning (Mollaei & Riasati,
2013). This is possibly due to certain variables that may deter teachers
from adopting online learning
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In addition, great deals of research have been carried out to seek
teachers' perceptions towards the implementation of online learning in
teaching the English language, including the obstacles and solutions in
online learning use by teachers.
Teacher obstacles toward the Use of Online Learning in Teaching
and Learning Process
Several studies have addressed the obstacles to incorporating
online learning into teaching and learning environments. Schoepp (2005)
describes the problems of integrating online learning in education,
especially online learning, which has a complex process and can face
many challenges as obstacles.'
Balanskat, Blamire, and Kefala (2006) point out that while
educators seem to understand the importance of online learning in
education, difficulties continue to be experienced during the process of
incorporating the online learning framework into teaching. The
challenges mainly concern teachers as they are the leading executors of
the integration. Bingimlas (2009) claims that lack of trust in teachers,
lack of qualifications for teachers, resistance to change and negative
attitudes, lack of time, lack of effective training, lack of accessibility, and
lack of technical support are obstacles to the integration process. Since
the obstacles are based on educators, Kurniawan (2014) considers seeing
them from teachers' point of view.
Jurich (2001) also clarifies several challenges that teachers
encounter in teaching by using an online learning platform. These
obstacles are categorized as follows: (1) Lack of familiarity with the
technology. Teachers lack a sufficient understanding of the potential and
limitations of technology, and even the minimum technological glitches
that will undoubtedly arise can not be handled; (2) Lack of adequate
planning. Technology is an instrument that allows teachers and students
to access educational resources. The results will not be effective if the
technology is not implemented into the overall lesson plan; (3) Lack of
access. The most efficient innovations, such as the internet, are often the
most costly or large initial investment in constructing this framework
(buying computer hardware and software or smartphone, establishing
connectivity, buying the internet quota, etc.). The lack of software is also
a lack of control.
Technology is an instructional facilitator that can significantly
contribute to the standard of teaching and learning experiences. Altun
(2015) suggests those laptops, smartphones, tablets, and any other
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platforms offer powerful opportunities for learning foreign languages
and are increasingly used by students so that teachers need to equip
themselves with the latest technology.
RESEARCH METHODOLOGY
The methodology used in this research is a mixed-method. Mixedmethod research is research which combines both qualitative and
quantitative research. Cresswell (2014) mentions that the mixed method
research not only involves the collection of both qualitative (open-ended)
and quantitative (close-ended) data in response to research questions but
also involves both quantitative and qualitative analysis and interpretation
in the study. This study used close-ended questionnaires (quantitative)
and interviews (qualitative) as the research instruments. The quantitative
data from the questionnaire consisted of teachers' perceptions toward the
use of online learning during the Covid-19 pandemic. The questionnaire
consisted of 20 statements in the close-ended form. The questionnaire
used a Likert scale. Five options were provided in the questionnaire, i.e.,
strongly disagree, disagree, undecided, agree, and strongly agree. The
teachers requested to answer by themselves. The statements of the
closed-ended questionnaire were analyzed using descriptive statistics
with percentages.
The qualitative data were obtained from interviews with the
teachers related to their problems and solutions in the teaching and
learning process through online learning during the Covid-19 pandemic.
The researcher also used a written note and voice recorder to record the
participants' answer. The researcher used three processes to analyze the
data based on Miles, Huberman, and Saldana (2014): data collection and
condensation; data display; and data verification or drawing conclusion.
This research involved 20 English teachers working in public
senior high schools in Banda Aceh and Aceh Besar, and they were
teaching English using online learning. The researcher used purposive
sampling to select the sample. Only the participants who agreed to
participate in this research were selected to be the sample. The objects of
this research were teachers' perceptions of the English language teaching
and learning process online during Covid-19, the problems teachers face,
and the solutions in teaching and learning English via online learning.
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RESULTS AND DISCUSSIONS
Questionnaire result
The questionnaire focusing on English teachers’ perceptions
toward the use of online learning platforms in the process of teaching
and learning during Covid-19 was prepared 20 statements by the
researcher. Scales and percentages provided the table of questionnaire
results consisting of all of the statements.
Table 1. Teachers' perception (pro) in ELT using online learning
during Covid-19.
Item
no.
1
2
5
6
7
8
9
15

Percentage of teachers' perception choice (%)
Strongly
agree
50%
10%
35%
15%
15%
20%
15%
0%

Agree

Undecided

Disagree

30%
40%
55%
70%
45%
25%
40%
30%

20%
35%
5%
10%
5%
40%
25%
20%

0%
15%
5%
5%
30%
15%
20%
40%

Strongly
disagree
0%
0%
0%
5%
0%
0%
0%
0%

According to the result of the questionnaire above, the teachers’
pro in using online learning platforms in the teaching and learning
process. Based on the statements, teachers agreed with using online
learning because they could save much time collecting the students' work
with online submission for assignments; and they also easily send the
material to students. The teachers did not need to collect students' papers
or assignments because the platform helped. Datuk and Ali (2008) say
that online learning offers such benefits as flexibility, accessibility, and
convenience that can enable learners to access material at any place and
study at their own pace and place. Wong and Looi (2011) state that
teachers can teach in various situations whenever they choose to learn,
and they can easily and rapidly shift from one scenario or context to
another.
In addition, Carl (1991) has given a detailed list of the positive
aspects of online learning such as (1) online learning platforms can be
monitored more easily than the traditional classrooms, and (2) online
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learning platforms may result in cost savings. Jung (2001) stresses that
the role of teachers is more critical than ever before in EFL settings
because teachers are able to inspire students and try to build nonthreatening, meaningful, and affectively supportive language learning
environments through the use of web technology.
Table 2. Teachers' perception (contra) in ELT using online learning
during Covid-19.
Item
no.
3
4
10
11
12
13
14
16
17
18
19
20

Percentage of teachers' perception choice (%)
Strongly
agree
5%
5%
50%
5%
5%
30%
10%
10%
20%
15%
10%
85%

Agree

Undecided

Disagree

20%
55%
35%
0%
10%
40%
40%
50%
60%
45%
40%
5%

35%
15%
5%
15%
20%
10%
25%
20%
5%
5%
25%
0%

40%
25%
0%
45%
60%
20%
25%
15%
15%
35%
25%
0%

Strongly
disagree
0%
0%
10%
35%
5%
0%
0%
5%
0%
0%
0%
0%

Based on the finding, teachers were also frustrated in using online
learning platforms because of the slow-speed internet on their mobile
phones. Feldman and Zucker (2002) state that connecting to the internet
plays an important role in influencing the learning process. If the
connection can operate efficiently, the Internet connection is not a
concern for the teachers and the students.
According to research findings, the teachers still had problems
using online learning platforms. These problems may be related to the
use of computers or smartphones, computer error, or any other technical
problems such as lack of access to the computers or any other technical
problems with devices at home. According to Solc, Legemza, Sutoova,
and Girmanova (2012), if a computer and internet connectivity is
available, online learning does not require investment in infrastructure
on the user's side. In addition, the researcher also noted that the teachers
agreed that they needed to learn some troubleshooting technology tasks

676

ENGLISH EDUCATION JOURNAL (EEJ), 12(4), 668-684, October 2021

to help themselves when using the online learning platform. Reeder,
Macfadyen, Roche, and Chase (2004) said that the online learning
software should be accessible to make the learning process successful.
The program cannot be accessed if the device is inaccessible. In addition,
the teachers also claimed that school facilities were not adequate in
supporting online learning because most of the schools were not prepared
for the pandemic situation, and they did not predict that there would be
a need for online learning platforms in the teaching and learning process.
The result of the statement also mentions that online learning
platforms were not so effective in teaching and learning because the
teachers did not know students' enthusiasm, motivation, and expression.
According to Wlodkowski (2005), students' motivation will emerge
from the learning process in the face-to-face model. Macharia and Pelser
(2012) state that sometimes, online learning will increase students'
motivation and decrease it at other times. Windiarti et al. (2019) said that
the students’ motivation is not stable in online learning. Besides, from
the result of the research, most teachers agreed that they motivated the
students in teaching and learning English using online platforms during
the Covid-19 pandemic, but their students were still unmotivated to
participate in the teaching and learning process.
Unfortunately, in the statement, the teachers chose undecided
when answering about the teachers’ enjoyment of working using online
learning platforms because they were not familiar with this type of
instruction. During Covid-19, all of the teaching and learning processes
had to be done at home, so parents' support was needed in the teaching
and learning process using the online learning platform. Karataş and Oral
(2015) state that the support of parents, teachers, and government
(central and regional) is urgently needed in the SFH process.
Interview result
In order to answer the second research question that is to find out
the obstacles faced by English teachers and the solutions in teaching and
learning English via online learning during Covid-19, this section uses
the interview results to answer this research question. The teachers'
primary obstacle in using the online learning platform was related to
technical and situational problems. The technical problems identified
include lack of internet data package, poor signal quality, and lack of
smartphones among the students. Altun (2015) suggests that laptops,
smartphones, tablets, and any other internet accessing devices offer
powerful opportunities for learning foreign languages and are
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increasingly used by students. Thus, the students need to have any of
those devices to equip themselves with the latest technology. According
to Windiarti et al. (2019), if a computer and internet connectivity is
available, online learning does not require investment in infrastructure
on the user's side. An Internet connection is one of the issues on the
computer. Muslem, Yusuf, and Juliana (2018) states that the most
efficient innovations, such as the internet, are often the most costly in
constructing this framework (buying computer hardware and software or
smartphone, establishing connectivity, buying the internet quota, etc.).
On the contrary, the teachers mentioned that most students did not have
money to buy the internet data and the smartphone because their parents'
incomes were very low during the Covid-19 pandemic.
Related to the situational obstacle, the researcher found that
teachers could not explain the material to the students effectively because
they could not meet the students face-to-face; and the teachers did not
know students' enthusiasm, motivation, and expression while they
attended the online learning. Alim (2019) suggests that in online
learning, students are expected to engage in the process of online
learning actively. Students should read the module, read the initiation,
do exercises, be involved in discussion groups, and finish the tasks and
assignments to keep up with good learning. Meanwhile, about the
problem of parents’ support and students’ motivation, Jurich (2001)
states that because of the bustle of the students' parents, the students
mostly did not have full support from their parents in online teaching and
learning process. Subsequently, the students lost their motivation in the
teaching and learning process. The instructional system during the
School from Home (SFH) period changes because of the Covid-19
pandemic and impacted learning activities between teachers, students,
and parents.
In this study, the teachers also offered solutions to solve them. For
the technical obstacles such as inadequate internet data, the Indonesian
government provided a large internet data plan for the teachers and
students. For the poor signal quality, the teachers suggested using
Wireless Fidelity (Wi-Fi) with high speed to maintain the signal.
Therefore, they could still deliver the material to students. Then, for
students who did not have a smartphone, the teacher suggested that they
ask their friends about the learning material or meet the teacher at school
by following the health protocols. The teacher also gave extra time to
submit the assignment because the students had to submit their work to

678

ENGLISH EDUCATION JOURNAL (EEJ), 12(4), 668-684, October 2021

teachers' houses or schools because they did not have a smartphone to
send the homework.
For the situational problems related to inability, teachers could
give the learning module to the students, so they could read the module.
If they did not understand the material, they could ask the teacher.
Regarding the students' motivation, the teachers had to be creative in
delivering material during the teaching and learning process and always
monitored their students by asking about students understanding to see
their responses. If the teachers noticed that some students were not
enthusiastic about learning, they had to bring back the good atmosphere
by making jokes or giving some time to relax. Parents' support also
helped to make students enthusiastic in learning. The school could invite
the parents to the school to let them know about their children's
development, such as what students had done and what they had not
related to the teaching and learning process through the online learning
platform.
On the contrary, from 20 statements that the researcher gave to the
participants, 12 answers were against the implementation of online
learning. The researcher noted that most teachers considered this type of
learning difficult for students and teachers. The teachers could not
manage the classroom effectively, and they found it difficult to explain
the material using an online learning platform because sometimes the
students did not understand the teachers' explanations. Alim (2019)
suggests that in online learning, students are expected to actively engage
in online learning. Students should read the module, read the initiation,
do exercises, be involved in discussion groups, and finish the tasks and
assignments to keep up with good learning.
Windiarti et al. (2019) suggest numerous recommendations to help
instructors overcome their issues. Students and instructors alike are
constantly learning about online learning. Teachers will require training
to acquaint themselves with this teaching before they can put it into
practice. They still ran into certain issues, and they needed to be
supervised by professionals. Other instructors should be informed of
technology before implementing online learning, according to the
interviewees. They should get training to assist them in meeting the
learning objectives. The teachers should therefore have a positive
attitude regarding the students' responses to online English learning.
According to Wilson and Cooney (2002), teachers' preparation is
necessary to help them teach online learning. This will allow educators
to understand more about online learning.
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CONCLUSION AND SUGGESTIONS
The teachers were dominantly against the use of online learning
platforms in the teaching and learning process. According to teachers,
they preferred in-person instruction because most teachers considered it
difficult to explain the teaching material using an online learning
platform. An online learning platform was also considered ineffective in
teaching and learning because the teachers could not know the students'
enthusiasm, motivation, and expression.
The teachers experienced technical and situational obstacles when
teaching online classes. The technical problems include inadequate
internet data, poor internet connection, and lack of smartphones among
students. The situational obstacles are an inability to explain the material
to the students effectively because they could not meet the students in
person and an inability to know students' enthusiasm, motivation, and
expression. To solve these problems, the teachers reported that, for the
technical obstacles, the teachers and students used the internet data
provided by the government efficiently, used Wireless Fidelity (Wi-Fi)
with high speed to maintain the signal quality, and students asked their
friends about the learning material and also received extra time to submit
the assignment. In addition, related to the situational problems, the
teachers gave suggested that they give the learning module to the
students. Teachers also recommended that they be creative in delivering
material during the teaching and learning process to attract students'
motivation. Finally, the teachers expected that students' parents support
their children's learning process because it is crucial in maintaining their
motivation and enthusiasm during online learning. The schools should
invite the parents to let them know about their children's learning
development.
This study suggested that teachers be more creative in using online
learning platforms so they can manage the function of online learning
platforms in the teaching and learning process. The teachers are also
suggested to provide interesting and useful material and use relevant
learning media to succeed in the teaching and learning process using
online learning platforms. The school should support teachers to prepare
the facility to make online learning more effective and efficient, i.e, by
providing good internet connection, adequate internet data, and
smartphones to the students who do not have one. The teacher should
deliver a module to students before the teaching and learning process.
Then, the teacher should gain the student's participation with their
680
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creativity, so the students do not feel bored during the teaching and
learning process. Finally, the parents should support their children's
learning process to make them enthusiastic in the teaching and learning
process.
REFERENCES
Alim. (2019). The effectiveness of Google Classroom as instructional
media: A case of Islamic Institute of Kendari, Indonesia. Journal of
Humanities and Social Science, 7(2), 240-246.
Al-Munawwarah, S. F. (2014). Teachers’ perceptions on the use of ICT
in Indonesian EFL learning context. English Review: Journal of
English Education, 3(1), 70-80.
Altun, M. (2015). The integration of technology into foreign language
teaching. International Journal on New Trends in Education and
Their Implications, 6(1), 22-27.
Atkins, N. E., & Vasu, E. S. (2000). Measuring knowledge of technology
usage and stages of concern about computing: A study of middle
school teachers. Journal of Technology and Teacher Education,
8(4), 279-302.
Balanskat, A., Blamire, R., & Kefala, S. (2006). The ICT impact report:
A review of studies of ICT impact on schools in Europe. Brussels:
European Communities.
Bingimlas, K. A. (2009). Barriers to the successful integration of ICT in
teaching and learning environments: A review of the literature.
Eurasia Journal of Mathematics, Science & Technology Education,
5(3), 235-245.
Carl, D. (1991). Electronic distance education: Positives outweigh
negatives. Technological Horizons in Education, 18(10), 67-71
Cresswell, A. D. (2014). Research design: Qualitative, quantitative, and
mixed methods approaches. California: Sage Publication, Inc.
Darmuh, M. M., & Akib, E. (2017). The students’ perception toward the
implementation of peer feedback receiver in debate subject.
Leksika, 11(2), 6-11. https://doi.org/10.30595/lks.v11i2.2068
Dashtestani, R. (2012). Barriers to the inmplementation of call in EFL
courses: Iranian EFL teachers’ attitudes and perspectives. JALT
Call Journal, 8(2), 55-70
Datuk, T. S., & Ali, A. (2008). Issues & challenges in implementing elearning in Malaysia. Retrieved from http://asiapacificodl.oum.edu.my/c33/f80.pdf

681

Teachers’ perceptions and obstacles of English language teaching process via online
learning during Covid-19 (C. M. B. A. Aksyah, A. Muslem & S. Marhaban)

Diniah, S. N. (2013). Teachers’ perceptions towards the use of English
textbook in EFL classrooms (A descriptive study of EFL teachers
at one Islamic senior high school in Cirebon). Journal of English
and Education, 1(2), 72-81
Erdemir, N., & Ekşi-Yangın, G. (2019). The perceptions of student
teachers about using an online learning environment ‘Edmodo’ in a
‘flipped classroom’. SDU International Journal of Educational
Studies, 6(2), 174-186. https://doi.org/10.33710/sduijes.638795.
Estes, A. C., Welch, R. W., & Ressler, S. J. (2005). The ExCEEd
teaching model. Journal of Professional Issues in Engineering
Education and Practice, 131(4), 218-222.
Feldman, R., & Zucker, D. (2002). Teaching and learning online communication, community, and assessment. Amherst: University
of Massachusetts.
Fishman, B., Konstantopoulos, S., Kubitskey, B. W., Vath, R., Park, G.,
Johnson, H., & Edelson, D. C. (2013). Comparing the impact of
online and face-to-face professional development in the context of
curriculum implementation. Journal of Teacher Education, 64(5),
426-438.
Guilherme, M. (2007). English as a global language and education for
cosmopolitan
citizenship.
Language
and
Intercultural
Communication, 7(1), 72-90.
Muslem, A., Yusuf, Y. Q., & Juliana, R. (2018). Perceptions and barriers
to ICT use among English teachers in Indonesia. Teaching English
with Technology, 18(1), 3-23.
Jung, Y. S. (2001). Toward an effective EFL teacher development
program focusing on multimedia and the internet. English
Teaching, 56(4), 141-162.
Jurich, S. (2001). ICT and teaching of foreign languages.
TechKnowLogia.
Retrieved
from
http://www.techknowlogia.org/TKL_Articles/PDF/335.pdf
Karataş, K., & Oral, B. (2015). Teachers’ perceptions on culturally
responsiveness in education. Journal of Ethnic and Cultural
Studies, 2(2), 47. https://doi.org/10.29333/ejecs/39.
Kurniawan, D. (2014). Obstacles teachers face in integrating ICT into
ELT in senior high schools in Palembang. Holistics Journal, 6(11),
10-18.
Lee, M. H., & Tsai, C. C. (2005). Exploring high school students' and
teachers' preferences toward the constructivist internet-based
learning environments in Taiwan. Educational Studies, 31(2), 149682

ENGLISH EDUCATION JOURNAL (EEJ), 12(4), 668-684, October 2021

167.
Macharia, J. K., & Pelser, T. G. (2012). Key factors that influence the
diffusion and infusion of information and communication
technologies in Kenyan higher education. Studies in Higher
Education,
39(4),
662-709.
https://doi.org/
10.1080/03075079.2012.729033
Miles, M. B., Huberman, A. M., & Saldana, J. (2014). Qualitative data
analysis: A method sourcebook. Los Angeles: Sage Publisher.
Mollaei, F., & Riasati, M. J. (2013). Teachers’ perceptions of using
technology in teaching EFL. International Journal of Applied
Linguistics
&
English
Literature,
2(1),
13-22.
https://doi.org/10.7575/ijalel.v.2n.1p.13.
Rakhmat, J. (2009). Psikologi komunikasi [Psychology in
communication]. Bandung. PT. Remaja Rosdakarya.
Reeder, K., Macfadyen, L. P., Roche, J., & Chase, M., (2004).
Negotiating culture in cyberspace: Participation patterns and
problematics. Language Learning and Technology, 8(2), 88-105.
Regulation of Indonesian Government No. 21 of 2020. (2020). Largescale social restrictions in order to accelerate the handling of
Corona Virus Disease 2019 (Covid-19). Retrieved from
https://setkab.go.id/inilah-pp-pembatasan-sosial-berskala-besaruntuk-percepatan-penanganan-covid-19/
Schoepp, K. (2005). Barriers to technology integration in a technology
rich environment. Learning and Teaching in Higher Education:
Gulf perspectives, 2(1), 1-24.
Solc, M., Legemza, J., Sutoova, A., & Girmanova, L. (2012).
Experiences with utilizing e-learning in education process in
university environment. Procedia Social and Behavioral Sciences,
46, 5201-5205.
Sobur, A. (2009). Psikologi Umum [General psychology]. Bandung:
Pustaka Setia.
Suherdi, D. (2012). Towards the 21st century English teacher education:
An Indonesian perspective. Bandung: Celtics Press.
Teeler, D., & Gray, P. ( 2000). How to use internet in ELT. Harlow:
Longman.
Wilson, M. S., & Cooney, T. J. (2002). Mathematics teacher change and
development. In G.C. Leder, E. Pehkonen, G. Torner (Eds.),
Beliefs: A hidden variable in mathematics education (pp. 127-147).
Dordrecht: Springer.
Windiarti, S., Fadilah, N., Dhermawati, E., & Pratolo, B. W. (2019).
683

Teachers’ perceptions and obstacles of English language teaching process via online
learning during Covid-19 (C. M. B. A. Aksyah, A. Muslem & S. Marhaban)

Teachers’ perception toward the obstacles of e-learning classes.
Journal of Language Teaching and Literature, 6(2), 117-128.
https://doi.org/10.30605/25409190.v6.117-128.
Wlodkowski, R. J. (2005). Adults in modern society are on a lifelong
educational
journey.
Retrieved
from
http://userpages.umbc.edu/~koconne1/605TheAdultLearner/elearn
ing.htm
Wong, L. H., & Looi, C. K. (2011). What seams do we remove in mobileassisted seamless learning? A critical review of the literature.
Computers
&
Education,
57(4),
2364–2381.
https://doi.org/10.1016/j.compedu.2011.06.007
World Health Organization. (2019). Coronavirus disease (COVID-19)
advice
for
the
public.
Retrieved
from
https://www.who.int/emergencies/diseases/novelcoronavirus2019/
advice-for-public.

684

